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ABSTRACT This paper theorizes new pathways through which student teachers can develop professionally. It is a
qualitative case study of a university in KwaZulu-Natal and informed by the interpretivists paradigm. The participants
of the study were six final year student teachers comprising of three males and three females and data was generated
using semi-structured interviews and document analyses. Data generated was analysed using grounded theory. Data was
categorised into themes and the themes were analysed against the backdrop of literature. The paper proposes a one
on one approach to professional mentorship for student teachers using Morrison concept of a hundred thousand
theories. From the findings it is clear that professional development is a complicated process and each individual
required a more individualized approach if students are to effectively develop into excellent teachers. This paper
therefore, concludes that a continuous contextualized approach is needed which will ensure that student teachers
develop professionally as they become teachers. It is recommended that, the drive to continuously learn and develop

new ideas or theories is what will ensure that the student teacher continuously develops.

INTRODUCTION

The world of teaching and learning has nev-
er been a static one, it is always dynamic but
changes. Teaching and teacher education is the
crux of professional development and as such
to develop professionally, student teachers or
teachers must engage either in teaching or teach-
er education to develop professionally. As cur-
riculum changes, what it means to be a teacher
also changes and the direction of teacher devel-
opment changes with it. Hence the need for on-
going professional development. But profession-
al development means different things to differ-
ent people. Teachers are continuously being
encouraged and challenged to develop profes-
sionally and improve student performance. Since
capacity development or professional develop-
ment is a personal issue, measuring profession-
al development becomes difficult. Student per-
formance has come to be the primary measuring
rod of professional development. In other words
student performance is the product of profes-
sional development by educators (Pomo-small
2016). With student performance continuously
dropping in South Africa, the drive for profes-
sional development keeps increasing. Also with
the load of work attributed to teachers constant-

ly increasing, there is little or no time for profes-
sional development. Formal teacher education
has experienced very little change over the
years, despite a steady stream of new educa-
tional reforms in South Africa. Likewise, teach-
ers are doing in the classroom more or less the
same thing they did two or three decades ago.
Professional development should be continu-
ous or which is continuous over time is more
closely linked to improved student learning than
one-time experiences. This paper therefore the-
orizes new pathways or approaches for student
teachers professional development so as to en-
sure that they fully develop and continuously
develop when they fully become teachers. To un-
derstand more concept regarding the professional
development of student teachers, literature on
professional development will be reviewed.

Literature Review

Professional development has been defined
by different authors in different fields of study.
Each field has a different understanding of what
professional development means. Also in edu-
cation, the meaning of professional development
in the different fields or disciplines of education
is also different. As such there is no universally
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accepted meaning of professional development,
rather different fields and authors give meaning
to professional development in their different
fields of study. Fomunyam (2016) viewed teach-
ers’ professional development as a wide-rang-
ing, substantiated and exhaustive method of
improving teachers’ effectiveness in the teach-
ing and learning process and student perfor-
mance. This therefore links teachers’ professional
development directly to their performance in the
teaching and learning process and also how their
students perform making the goal of profession-
al development to be improved student perfor-
mance (Phasha et al. 2016).

Professional development also refers to a
network of resources and support provided to
teachers or student teachers to help them teach
more effectively whether in their day to day teach-
ing (in the case of teachers) or during teaching
practice (in the case of student teachers)
(Schwab 2012). In this case, professional devel-
opment can and will only succeed in settings or
contexts that support it. For as Peter (2009: 10)
puts it, “we cannot expect students to change
what they do if we are content for teachers to
continue doing what they have always done™.

According to Quendler and Lamb (2016),
teachers’ professional development should con-
sider the roles of the teacher, emphasize individ-
ual and institutional improvement, take into con-
sideration new research or findings in teaching
and learning, produce new ideas and strategies
of teaching, promote continuous research and
finally be evaluated on the basis of teacher ef-
fectives and student performance. Pomo-Small
(2016) opined that in education professional
development will involve activities like work-
shops, journaling, program observations, con-
ferences, study groups and peer coaching as well
as professional networks and higher education.
Wilson (2013) concurred that professional devel-
opment strives to enhance both the teachers
teaching and the students understanding.

Harwell (2015) postulated that teachers’ pro-
fessional development involves five stages; re-
lating, experiencing, applying, cooperating and
transferring. Relating involves learning in the
natural context of teaching and learning or the
teacher’s life experience. The process of relating
new ideas to old or abstract ones, produces the
potential and dynamics of improving perfor-
mance. Experiencing on its part involves learn-
ing, exploring, discovering, and inventing.

Through experiencing teachers explore difficul-
ties, discover solutions and invent approaches
for implementing the new discoveries. Recog-
nizing the need to explore and discover new
things within the teaching field encourages or
triggers the teacher’s brain to function at higher
cognitive levels.

The third stage, applying involves imple-
menting new concepts and information in the
teachers’ teaching context. New ideas and strat-
egies encountered through mentorships, appren-
ticeships, or other work-based experiences at-
tained in the teaching context provides new av-
enues for improvement in teaching and ensur-
ing that student performances increase. Imple-
menting teaching strategies from a contextual
point of view creates opportunities for specific
problems within the teaching and learning con-
text to be solved (Harwell 2015).

The fourth stage cooperating entails learn-
ing in the context of sharing, responding, and
communicating with other teachers. Teachers in
this case share new ideas and strategies with
colleagues and friends and get feedback from
them based on the results of their implementa-
tion. The brain is social, as such the level of
ideas and functioning of the brain is enhanced
by cooperation. Teachers therefore cooperate
to learn what they don’t know so as to develop
professionally and improve their practice (Harwell
2015).

The fifth and last stage transferring involves
transferring the new ideas they have learnt from
colleagues, personal development, conferenc-
es, and teacher improvement seminars, to the
learners. Using and building upon prior knowl-
edge offers the perfect opportunity to transfer
new ideas which will be in line with what stu-
dents already know and as such ease their un-
derstanding. Learners easily process informa-
tion when it is transferred to them on the basis
of what they already know with the aim of pro-
viding additional information to what they know
or adding the unknown to the known. These
five stages Harwell (2015) called the REACT strat-
egies and what the teachers’ learn transfers to
behaviours that are observable in the classroom
(Grabe 2012).

According to Phasha et al. (2016), profes-
sional development offers teachers the oppor-
tunity to learn new classroom techniques and
strategies in contexts which will be used in im-
proving teaching. Professional development
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gears towards effective teaching and also trans-
ferring effective teaching behaviours to their
colleagues with the aim of improving their prac-
tice too. Professional development should take
full advantage of all knowledge the teacher
comes across and utilizes it contextually in solv-
ing teaching and learning problems. Teachers’
professional development according to Caena
(2011) must support cooperation or interaction
between professional teachers or student teach-
er. As such it is a continuous process and takes
place over a long period of time as opposed to a
one-time event such as workshops or seminars.
It also provides opportunity for student teach-
ers or teachers to try the new strategies learnt
from their colleagues and peers and receive feed-
back from peers or colleagues. Caena (2011) and
Fomunyam (2014) added that professional de-
velopment activities should give teachers or stu-
dent teachers the opportunity to learn and try
new classroom practices in context such that
those practices which are effective can be en-
hanced in context and those that don’t, are dis-
carded for new ones which will ensure effective-
ness in teaching and learning.

Pomo-small (2016) opined that professional
development is research based and is anchored
in sound teaching skills. It should also involve
continuous short courses and continuous mon-
itoring workshops in which teachers or student
teachers enhance their understanding concern-
ing their work. Jovanova-Mitkovska (2010) ar-
gued that there are different models of profes-
sional development. The first one is the con-
structivist approach which considers teachers
to be active participants learning over a long
period of time and who constantly construct
knowledge and strategies based on previous
experience and what has been learnt.

The second model is the standardized ap-
proach that involves teachers or student teach-
ers sharing skills and knowledge with a larger
group of educators, face-to-face-or through
multimedia and this often leads to broadcasting
of results and skills of other teachers. The last
model is the personal development approach
which deals with the teachers’ independent
learning initiated by either the individual teach-
er or student teacher or mentors or those super-
vising the teacher or student teacher. These
teachers or student teachers utilize the available
resources to achieve their goals. They pick out
specific activities that will enable them to realize
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their set goals. It is clear that much has been
written about teachers’ professional develop-
ment but very little has been written about how
student teachers develop professional and how
such development can be sustained over a long
period of time. This paper therefore comes in to
provide an alternative approach of professional
development for teachers beginning from their
days as student teachers. It offers an alternative
window through which teachers’ professional
development can be achieved and sustained con-
tinuously (Jovanova-Mitkovska 2010; Pomo-small
2016).

With this understanding therefore it is clear
that professional development is an individual
thing which cannot be forced or imposed on
any teacher (King 2013). Morrison (2014) postu-
lated that curriculum theorizing just like profes-
sional development should be marked by depth,
diversity, conflicting voices, productiveness,
diverse philosophies and theories and the basis
for this should be mankind in a hundred thou-
sand contexts. This would therefore replace out-
dated but convenient theories in advancing the
educational field forward. In doing this it will
capture the experiences of teachers and student
teachers and by so doing probe emerging disci-
plines and also deal with complex issues of ev-
eryday schooling.

Wilson (2013) concurred with Morrison that
curriculum theorizing is a process which involves
individuals in three specific activities; being sen-
sitive to new trends in education in general and
school experience in particular, identifying simi-
lar trends and issues and finally relating these
trends to the individual’s teaching context. This
process therefore gives room for a hundred thou-
sand theories, wherein every student teacher
has the basis to build a theory of their own.
Since context is of valuable importance in pro-
fessional development, each of the hundred
thousand theories will speak to different specif-
ic context and peculiar situations in the field of
education and enhance professional develop-
ment for the student teacher.

METHODOLOGY

Qualitative case study which is the research
design for this paper was used to elicit answers
to the research question; what are the new path-
ways for student teachers professional devel-
opment? As such this paper is a qualitative case
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study conducted within the interpretivist para-
digm. Data was generated using semi-structured
one on one interviews, and document analyses.
The data generated was analysed using ground-
ed theory. Also ethical principles were adhered
to both in the generation and utilization of the
data. These issues are discussed in the follow-
ing paragraphs.

The qualitative approach to research gears
towards exploring every detail about an issue or
a case. It unearths the quality of whatever is
being researched (Fomunyam 2014). In this pa-
per the qualitative approach is used to generate
rich and in-depth data about the student teach-
ers professional development and how it can be
improved and sustained. King (2013) pointed
out that in the qualitative approach, the research-
er aims at understanding and explaining, using
arguments, the evidence constructed from data
and literature. This paper is therefore justifiably
qualitative as it gears towards unearthing detail
information about the content and ideology of
drama modules.

Neuman (2011) defined case study as an in-
depth study of one particular case in which the
case may be a person, a school, a group of peo-
ple, an organization, a community, an event, a
movement, or geographical unit and case study
is often used within qualitative research. Theo-
rizing new pathways for student teachers pro-
fessional development can likewise be studied
as a case study. In this study the case is student
teachers from a university in KwaZulu-Natal and
the unit of exploration of new pathways for their
professional development.

According to Neuman (2011), aresearch par-
adigm is a general organising framework for the-
ory and research that includes basic assump-
tions, models of quality research, and key is-
sues, methods for seeking answers. Creswell
(2012) postulated that the interpretive paradigm
focuses on creation of a detailed analysis of a
single or multiple situation or issue and it caters
for a thorough understanding of student teach-
ers professional development. This paper is
therefore an interpretive study which was con-
ducted using a qualitative approach.

This paper was framed by Grounded theory.
Charmaz (2015) postulated that grounded theo-
ry developed by Glaser and Strauss is used by
researchers to develop theory inductively from
data. Glaser and Strauss (2012) argued that in
grounded theory, you do not begin with a theo-

ry and then attempt to “prove” or “disprove” it,
rather you begin with an area of study and allow
what is relevant within the study to emerge. So
grounded theory, is a theory of theory genera-
tion rather than a disciplinary theory dealing with
a particular issue. As such the procedures (the
different levels of coding and how this coding
should be done) advocated by grounded theo-
ry in the generation of theory were adhered to in
this paper to generate results that are accurate
and relevant.

To answer the research question semi-struc-
tured interviews and document analyses were
the sources of data generation. Cohen et al. (2011)
argued that semi-structured interviews are as
very important too for data generation since it
gives the researcher the added advantage of
probing deeper, asking clarifying questions and
discussing with participants their understand-
ing of the phenomenon. Six final year student
teachers comprising of three males and three
females were interviewed by the researcher for
over an hour each in the bid to generate data for
the study. The data generated was triangulated
against documents to access and to ensure the
trustworthiness of the claims. Cohen et al. (2011)
postulated that document analysis entails de-
fining or delineating as precisely as possible
those ideas in the document that the researcher
wants to research and then generating relevant
results from it. Documents about professional
development was analysed alongside data gen-
erated from semi-structured interviews.

Non-probability purposive sampling was
used to select participants for this paper. And
this according to Cohen et al. (2011) is a situa-
tion whereby the researcher picks out individu-
als who he or she thinks possess the particular
characteristics he or she is looking for based on
his or her personal judgment. This paper which
is built up around professional development, has
six student teachers in their final year as partic-
ipants. These student teachers were hand-picked
by the researcher based on the researcher’s per-
sonal judgment of them and with the understand-
ing that they possess in-depth knowledge or
experiences about the phenomenon being in-
vestigated. Cohen et al. (2011: 101) postulated
that ““there is no clear-cut answer, for the correct
sample size”. Each researcher therefore choos-
es the sample size based on the aims of the re-
search and the nature of the study.
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Fomunyam (2016) articulated that every re-
search project must take ethical issues into con-
sideration. Cohen etal. (2011) added that ethical
issues have a very significant role to play in
research, especially when it concerns humans
and animals. As such the researcher obtained
the permission of the Dean to carry out research
in his School and also obtained the permission
of the Head of Cluster to use his cluster in con-
ducting the research. The researcher also kept
the identity of the University anonymous and
the participants of the study were code named
using the NATO phonetic alphabet; Sierra, Kilo,
Tango, Mike, Romeo and Charlie to maintain
anonymity. An informed consent form was also
signed by all the participants before the inter-
view was conducted. Through this diverse
means the researcher ensured that no ethical
law is broken.

FINDING AND DISCUSSION

In an attempt to answer the research ques-
tion, the paper used grounded analyses where
data generated was coded and categorised into
two major themes; becoming a teacher and
teaching skills and these themes were further
analysed. Maree (2016) stated that data analy-
sis involves working with data, organising them,
breaking them into manageable units, synthe-
sising them, searching them for patterns, dis-
covering what is important and what is to be
learned, and deciding what to tell others. For the
purpose of a sound argument and a more strin-
gent conversation, the researcher decided to
blend the findings of the paper as well as the
discussion of the findings. The findings and dis-
cussion is therefore presented on the basis of
the two themes generated; becoming a teacher
and teaching skills.

Becoming a Teacher

The ultimate aim of teacher education is to
produce teachers and this is done by training
student teachers until they graduate or phase
out into the teaching profession. Graaf et al.
(2011) postulated that student teachers are re-
quired to use every resource at their disposal
such as portfolio, mentor reports and feedbacks,
teacher’s lesson plans, their reflections reports
and many others to monitor and foster their pro-
fessional development. A combination of the
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teacher’s and student’s identity is what empow-
ers the student teacher to develop professional-
ly and ensure that throughout his or her career
he or she will continuously develop. To the par-
ticipants of this paper new ways for student
teachers to develop professionally was all about
becoming a teacher. Charlie, one of participant
stated that;

Once | stepped into the class | didn’t want
the learners to see me as a student teacher who
is learning how to teach, | dropped everything
both physically and psychologically that asso-
ciated me to a student and fully became a teach-
er. | believed that this will improve my perfor-
mance and increase my knowledge about the
responsibilities and processes a teacher is in-
volved in as he or she becomes involved in the
teaching and learning process. Also owing to
the fact that one of the teachers in the school
abandoned his class to me once | arrived the
school, | had to be the teacher of the class. |
focused much on teaching that | forgot about
learning from it which was the reason for my
going there in the first place.

Richter et al. (2013) argued that student teach-
ers often consider development to be the ability
to do things better than before and those as-
pects which improved in their practice or the
things they were able to do better and neglect
how those things were improved. Picking out
specific details of how their practice improved is
what ensures continuous professional develop-
ment since they will know what to do per time
when need arises. It will also ensure that they
remain lifelong conscious learners who teach and
learn from what they teach and their teaching.

Sierra was another participant who consid-
ered professional development to be about be-
coming a teacher. She started that:

Developing professionally for me is all
about maintaining my desire of being a teach-
er. Some learners (especially those in grade
10, 11 and 12) consider student teachers to be
ignorant and as such minimise them. | was a
victim of this but what kept me going was my
desire to become a teacher. | was constantly
discouraged to abandon the practice and go
but I kept on pushing knowing that it is through
this practice that | will subsequently become a
teacher and earn the respect | deserve.

Gemeda et al. (2013) propounded that stu-
dent teachers need constant motivation to put
into practice what they have learned. This is



THEORIZING NEW PATHWAYS FOR STUDENT TEACHERS’ PROFESSIONAL 103

because motivation is the primary reason for
teaching or teacher excellence. When the de-
sired motivation has been obtained the student
teacher or teacher will go to any length to en-
sure that appropriate learning takes place. Main-
taining this motivation throughout the teaching
career becomes a challenge which explains why
many teachers quit after few years of teaching
(Gemeda et al. 2013). Solving this problem of
motivation and professional development can
only be from a subjective point of view since
every individual has specific things that moti-
vate him or her. This will therefore lead to thou-
sands of theories developed from thousands of
contexts to solve educational problems.

Teaching Skills

Developing professionally is also the exhi-
bition or utilization of the teaching skills learned
during teacher education and other profession-
al development activities. Wilson (2013) defined
teaching skills as the strategies utilized by teach-
ers to enhance learners learning and which are
recognized by curriculum experts or assessment
experts as skills. He continues that every skill
has the capacity to be repeated time and time
again and concludes that these skills should be
analyzed from a broader perspective of activity
such as classroom management, questioning,
explaining, flexibility, versatility.

Mike one of the participants of the study
believed that developing professionally is all
about demonstrating and expanding his think-
ing skills in the classroom. He believed it is quite
necessary for meaningful learning to take place
in the classroom because ““there are times when
you plan a lesson and write down examples you
are going to use but while in class you discover
that your examples have not been well under-
stood. As such your thinking skills have to come
to play so that new examples can be construct-
ed which will ease learners understanding”. As
such thinking skills is one of the skills which is
of outmost importance as far as developing pro-
fessionally is concerned. Student teachers need
to therefore develop and maintain a strong think-
ing mentality or habit which will enable them to
stand tall in the face of any challenge. Kilo add-
ed that;

Sometimes learners ask questions in class
which you never anticipated or which requires
certain concrete and detailed explanations or

come to you with a personal challenge which
requires careful thinking on your part before
providing an answer. In this case the thinking
skill is very important in providing a solution
to the learner. This is due to the fact that there
are many things we know but which are in our
sub conscious mind and only critical thinking
can bring them to the conscious mind.

The student teacher therefore should pos-
sess a sound thinking skill or ability which he or
she can constantly draw from while the teach-
ing and learning process is going on. But it is
rather disturbing, that according to Oyedepo
(2016: 68) most people in the world at large do
not think. He stated that a startling world report
indicated that “only 5 percent of the human race
think, while 15 percent think they are thinking
and the remaining 80 percent would rather die
than think””. As such thinking especially critical
thinking is a problem to man. This has been a
stumbling block to professional development for
both teachers and student teachers. A critical
thinker would therefore think about the circum-
stances surrounding him or her all the time and
seek new ways of solving them. It is through
such constant critical thinking that professional
development is attained and sustained.

Cognitive skill is another teaching skill which
is of vital importance as far as professional de-
velopment is concerned according to Romeo,
another participant of the study. He stated that;

In the classroom, this skill enables the stu-
dent teacher to make quick and precise deci-
sions based on changing circumstances and
also amend lesson plans and teaching strate-
gies to accommodate certain unforeseen cir-
cumstances. This is so because its development
or cultivation provides the student teacher with
a wealth of information about the processes
and random circumstances that might occur
during the teaching and learning process. It
makes him or her aware of what might or might
not happen in the classroom and equips the
student teacher with the necessary tools to deal
with them.

Grabe (2012) argued that teachers build a
catalogue of reactions and behavioral patterns
from which they pick the most suitable to deal
with impromptu situations ranging from learn-
ers not being able to do the work they are sup-
posed to do, to the broader prospects of disrup-
tive behavior or failing in assessment task. He
added that the teaching profession is quite te-
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dious in its early years to beginning teachers
because they have to develop their expertise of
knowing what to do and being able to do it.
Widening the scope of what to do from a con-
textual point of view therefore gives the student
the opportunity of developing a theory per time
hence a hundred thousand theories from which
to choose and solve educational problems since
teachers encounter different situations at differ-
ent points in time. The development of these
skills from a thousand different contexts by the
student teacher ultimately leads to his or her
professional development.

Tango was another participant who consid-
ered professional development to be essentially
about teaching skills. She stated that;

Becoming a teacher in a classroom is about
managing the class and the learners learning.
It is also about maintaining discipline and en-
suring that every learner learns what he or she
is supposed to learn. To achieve this, the teach-
er must be flexible especially in the foundation
phase where there is commotion most of the
time. Only the teacher’s (student teacher) class-
room management skills coupled with his or
her disciplinary abilities and flexibility can
remedy such a commotion and ensure that
meaningful learning takes place.

Hedberg (2010) said teaching skills like class-
room management, discipline and questioning
are critical skills which a teacher should pos-
sess in order to succeed in the teaching profes-
sion. To Hedberg (2010) and Schwab (2012) with-
out these skills, teaching and learning cannot be
successful. Education has been static in most plac-
es in recent times because outdated solutions are
applied to contemporary problems as such to
ensure continuous and sustained professional
development for the student teacher contextual-
ized theories and skills must be developed.

CONCLUSION

From the findings of the paper, it is therefore
clear that professional development is a compli-
cated process and each individual required a
more individualized approach if students are to
effectively develop into excellent teachers. This
paper therefore concludes with the following
ideas. Professional development pursued as a
one-time event has and will still fail. Therefore,
this paper has theorized of a new pathway for
student teachers’ professional development as
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a continuous contextualized approach is need-
ed which will ensure that student teachers de-
velop professionally as they become teachers
and also continuously develop themselves
throughout their career. Also mainstream or one
size fit all approach to teacher education and
professional development is outdated.

RECOMMENDATIONS

This paper recommends that teachers’ edu-
cation and professional development institu-
tions should treat every situation as unique and
develop theories on how to solve problems ob-
structing student teachers’ professional devel-
opment. The drive to continuously learn and
develop new ideas or theories is what will en-
sure that the student teacher or teacher contin-
uously develops. Professional development has
never and will never be a one-time event, but the
cultivation of a continuous learning mentality
will ensure that the student teacher stays on the
path of professional development. More so, the
amalgamation of his or her student and teacher
identities will ensure that he or she remains a
lifelong learner with a passion for continuously
solving educational problems, increasing his or
her effectiveness in the classroom and ultimate-
ly improving student performance. New path-
ways for professional development therefore will
be contextualize approaches with student teach-
ers in a hundred thousand contexts, generating
solutions that would address a hundred thou-
sand issues.
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